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1. Introduction
1.1 Introduction
This research study investigates the use of a blog in the context of a ‘French for professional
purposes’ module, which was taught as an elective module at a UK based university language
centre during the academic year of 2015/2016. The module, aimed at undergraduate students
with intermediate French language skills, could be taken as part of the university’s French degree
programme or as an elective module, and was designed to increase students’ language and digital
skills, also referred to as technology skills, in professional contexts.
The purpose of the research undertaken was to gain an insight into the use of blogs and blogging
platforms in language learning modules, including impact on motivation and skills development.
The research was primarily conducted in order to inform future decisions about the use and
required support of blogs in language teaching at this particular language centre, in addition to
serving as a case study for other contexts.
In order to collect relevant data, questionnaires were administered to the students on the module,
and interviews were conducted with the tutor as well as three students. In addition, I kept a
reflective diary to chart my own development while supporting the use of the blog.
It was found that the tutor and students developed increased confidence in using a blogging
platform during the module, and that they appreciated the increased pace of feedback that
developed as result of using the blog. At the same time, I feel that I have developed addition
skills in supporting colleagues and students, as well as technical skills, and that a community of
practice had been formed.
In conclusion, it was found that blogs may be useful in the context of foreign language teaching
and learning, as they appear to motivate and engage students and staff. It is recommended that
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adequate technical support needs to be made available to the tutor and students, to allow them to
develop the necessary skills and confidence to benefit from using tools such as WordPress.

1.2 Context
The topic of using blogs for language learning and teaching was chosen for this study because
the need for enhancement of digital and digital literacy skills in Higher Education and
workplaces is a key theme on current political and educational agendas, both nationally in the
UK and internationally. Digital and digital literacy skills are seen as essential success factors that
require integration in, and reform of, formal education structures (Ecorys UK, 2016; New Media
Consortium, c2016; House of Lords Select Committee on Digital Skills, 2015; Jisc, 2014; UK
Digital Skills Taskforce, 2014; European Commission, 2013). In educational circles, the topic
has been featured at recent conferences, such as the AULC Conference 2015 (University of
Cambridge, c2016) and the Second International Conference on Teaching English for Specific
Purposes (ESP Conference, c2012). In addition, my workplace has a keen interest in enhancing
students’ digital skills as well as staff members’ engagement with technology in teaching. For
example, the university has recently opened a centre concentrating on research into digital
learning and envisages that the majority of students and staff will be using digital services and
technologies provided by the university within the next two years (University of Leeds, c2016a;
no date). This vision is supported by plans for staff development, investment in relevant
technologies and infrastructure, and necessary changes to curriculum design and working
practices.
My professional role as learning resources manager affords an interest in how technology can
support independent language learning and how digital skills can be integrated into language
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teaching. Existing working relationships with tutors, sometimes referred to as teachers, and
learning technologists as well as an organisational interest in the topic enabled me to contribute
to this project as part of an institutional teaching enhancement scheme and continuing
professional development activities. On a more personal level, I am keen to build on my previous
experience of blogging for professional purposes and language learning (Schneider, 2016; 2010);
my role as student allowing me to pursue this specific research project without impeding my
day-to-day work duties.

1.3 Focus and aims
The purpose of the research was to gain an insight into the use of blogs and blogging platforms
in language learning modules, including impact on motivation and skills development. It
examines if and how the use of blogs contributes to learning success, motivation and student
engagement, and if it should be recommended to use blogs in further language teaching modules
at the institution where the project took place.
A blog, short for ‘Web log’, can generally be defined as “[a] regularly updated website or web
page, typically one run by an individual or small group, that is written in an informal or
conversational style” (Oxford University Press, c2016). A blog is an asynchronous online
environment that invites interaction, and that can be used to put learners in charge of their own
learning (Alm, 2009; Carney, 2009). In the context of this study, blogs are explored for the
interactive rather than reflective opportunities they offer.
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Three types of blogs in education are outlined by Campbell (2003):


Tutor blog, which is used by the tutor to share information and which “encourages online
verbal exchange by use of comment buttons” (Campbell, 2003, no pagination)



Learner blog, which is run by the learners on a collaborative or small group basis



Class blog, which is a collaborative resource developed by a group of learners

Similarly, Richardson (2006) suggests several ways of using blogs in the classroom. His ideas
are aimed at schoolteachers, but are as relevant in other teaching contexts.


Class portal, sometimes created instead of a formal learning management system such as
Blackboard, and primarily used by the tutor to share information



Online filing cabinet, acting as a space for learners to share and archive their work



E-portfolio, used as a space for learners to collect their work and reflect on their learning



Collaborative space, used by learners and teachers



Knowledge management and articulation, primarily used for internal communication
between teachers



School website, used to showcase and inform

The blog investigated in this study is a mixture of tutor blog, class portal and online filing
cabinet. It was primarily used as a vehicle for information and resource sharing by the tutor, but
was also used as a platform for students to share their homework and comment on each other’s
work. This was envisaged to encourage interaction between learners, and the tutor. In the
following chapters, it will be referred to as a class blog, as it was used in a collaborative manner
by the tutor and students of the investigated module.
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Based on the initial literature review, the following questions were used to frame this research
study:
1. What impact does the use of a class blog have on students’ skills development?
2. What impact does the use of a class blog have on the tutor’s skills development?
3. What impact does the use of a class blog have on students’ motivation?
4. What impact does the use of a class blog have on the tutor’s motivation?
5. What impact does supporting a class blog have on the researcher?
6. What support is required to support a class blog in this specific context?

These questions will be explored in the light of existing literature and related to the data
collected as part of this study, before recommendations for future developments and research are
made.
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2. Technology adoption, skills, motivation, collaboration and
interaction: a literature review
2.1 Introduction
To be able to position this research project and to establish its potential contribution to existing
knowledge, a range of databases were consulted, for example ScienceDirect and SAGE Journals,
using the university library’s catalogue as starting point. In addition, extensive Google searches
were undertaken to find relevant policy documents and other literature sources, such as teaching
blogs. Some documents that are accessible internally within the institution the project was based
at were also consulted but are not explicitly cited to maintain anonymity.
During the literature search, it was found that a large proportion of the existing literature
concentrates on stand-alone case studies that outline successes and difficulties in specific
contexts, an observation that has also recently been noted by Bowles (2016). Nevertheless, the
following subjects were established as key topics in regards to the use of blogs in second
language teaching:


Technology adoption and integration into teaching



Skills development



Motivation and other attitudinal factors



Collaboration and interaction

These are closely related and each topic will be explored in more detail below. In addition,
constructivism was highlighted as the main educational theory underpinning the use of blogs in
language learning, although instructionist approaches are also used (Fageeh, 2011; Mompean,
2010).
9

2.2 Technology adoption and integration into teaching
The issues that can arise when considering how new technologies are adopted are constantly
discussed in educational circles. During the literature search, the points described below were
found to be important despite not solely concentrating on the introduction of blogs into learning
and teaching but all facets of e-learning.
The increased availability of personal computers and the internet brought with it ideas that aim to
explain why some people easily accept and use digital technologies, while others do not. For
example, Prensky (c2016) introduced the concept of “digital natives” and “digital immigrants” in
2001, which have been treated as highly controversial since. In response, he revised his theory to
explain that “[i]t’s more about culture and attitudes” rather than the idea that “everyone born
after a certain date knows everything about technology” (Prensky, c2016, no pagination).
Similarly, Tapscott (2009) believes that students, who use technology in their everyday lives
already, “are forcing a change in the model of pedagogy, from a teacher-focused approach based
on instruction to a student-focused model based on collaboration” (Tapscott, 2009, p.11). He
acknowledges that age is not a definite factor in people’s willingness or ability to use technology,
and expands his theory by stating that there is a need to teach students new skills relevant to
today’s knowledge society. This means that curricula need to become more relevant and
engaging, an important point that is also raised by others, for example Stanley (2013).
Assumptions about ability and need for support and skills can have an impact on how
organisations approach the introduction of new technologies and how these are integrated into
working practices and curricula. This includes considerations around necessary staff training
(Stanley, 2013) and matters of assessment (Bowles, 2016).
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A lack of knowledge and confidence about the opportunities that technology and e-learning may
offer can hinder their introduction into teaching. As well as teaching staff’s need to recognise
that technology could be used to engage their students, continuing institutional support, including
discussions and training for staff and students, is required to enable change (Beetham, 2014;
King and Boyatt, 2014; Hall, 2010; Birch and Burnett, 2009). In other words, “successful
implementation of e-learning relies on the development of an institutional strategy which, in
addition to offering a shared vision, directly engages with the needs and concerns of staff
responsible for implementation” (King and Boyatt, 2014, p.1274).
Attitudinal factors that may inhibit the adoption of technology and e-learning are explored
further below.

2.3 Skills development
The existing literature (for example Bowles, 2016; Stanley, 2013; Sun and Chang, 2012;
Campbell, 2003) shows that the main skills that may be developed through blogging are:


Use of technology



Digital literacy



Autonomy, including taking responsibility and ownership



Independent thinking and learning



Writing



Audience awareness



Employability
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Overall, the discussion surrounding the use of blogs in education is primarily connected to the
development of students’ writing and digital literacy skills, due to the nature of the technological
tools and their affordances.
Digital literacy skills, defined as “look[ing] beyond functional IT skills[,] (…) essentially a set of
academic and professional situated practices supported by diverse and changing technologies”
(Jisc, 2014), are required to succeed in today’s society. For example, a recent news article states
that “[t]he UK needs another 745,000 workers with digital skills by 2017” (BBC, c2016) and that
“90% of jobs require digital skills to some degree” (BBC, c2016). Other publications stress that
the development of digital literacy skills is essential for students (All Aboard, 2015; Jisc, 2015).
Equally, writing is an important skill for students and language learners (Smith, c2016; Open
University, 2013; University of Kent, no date), as it is required in work, academic, formal and
informal environments.
As with other educational topics, the main body of the literature about blogging concentrates on
skills developed by students, but it is equally important to consider tutor skills. The main skills
required by teachers to introduce blogging into the classroom were found to be (Godwin-Jones,
2015; Bennett, 2014; Hourigan and Murray, 2010; Blin and Munro, 2008):


Ability to adapt teaching to e-learning; become a “digital practitioner” (Bennett, 2014, no
pagination)



Ability to clearly define roles; these may be non-traditional



Time management and willingness for additional effort, to react to potentially increased
interaction outside the classroom



Use of technology, including the ability to access and provide support
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2.4 Motivation and other attitudinal factors
Motivation is generally defined as “a force or influence that causes someone to do something”
(Merriam-Webster, c2015), and it is generally seen to have an effect on people’s learning. There
are several theories aimed at explaining how motivation works, either concentrating on needs or
expectancy:

Needs theories (…) are based on the idea that people behave in particular
ways to satisfy particular needs, [while] [e]xpectancy theories (…)
attempt to explain motivation as the result of people’s expectation that
they will receive the rewards they want (Tyler, 2007, p.287).

Various sources have found that engagement, and therefore motivation, is essential when
introducing information technology, specifically blogging, into learning and teaching (Birch and
Burnett, 2009; Mar-Molinero and Lewis, no date). This applies to both students and teachers, and
as with most tasks, motivation to use technology for learning and teaching relies on a range of
factors, for example a sense of ownership (Mar-Molinero and Lewis, no date) and perceptions
(Venkatesh and Bala, 2008).
In terms of language learning, the following motivating factors are seen as essential, based on
Dörnyei (1994):


Need for achievement



Relevance



(Self-) Confidence



Expectancy
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Dörnyei (1994) also introduces group dynamics into the discussion about motivation, adding that
group cohesion, goal-orientedness, and a norm and reward system are important for successful
group learning.
In regards to student motivation, Churchill (2009) states that assessment can act as a motivating
factor for blog participation, a statement that Montero-Fleta and Pérez-Sabater (2010) confirm in
their study of students working towards a degree in librarianship, concluding that inclusion of
blog participation in assessment requirements increased overall participation. Similarly, Lee
(2010) found that students were more likely to write on their reflective blogs if they knew that
their peers would read their posts.
Similarly, academics and teaching staff were found to engage less with technology if they had no
personal motivation to do so, did not perceive technology as useful, or were not encouraged by
their workplaces, for example through training or rewards (Birch and Burnett, 2009; MarMolinero and Lewis, no date).

2.5 Collaboration and interaction
Blogs appear to be seen as useful vehicles for engaging students in collaboration, interaction and
peer feedback. Mompean (2010) describes how she used learner blogs to encourage students’
interaction and collaboration, by inviting them to create collaborative blogs on topics they were
interested in. She found that students experienced a sense of authorship which motivated them to
write, but “[t]he students felt obliged to produce (…) and therefore had the feeling that their
productions were artificial because they were required for the assessment” (Mompean, 2010,
p.390). In the same study, some students felt that more support would have been beneficial, as
they felt isolated during the blogging process. In contrast, Alm (2009, p.217) recognises that
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blogging can result in “increased interaction between learner and teacher”, and Lee’s (2010)
study of learners using blogs for reflective writing shows that students may be more motivated to
write as they if they know that their peers, not just the tutor, will read their outputs.
In regards to successful peer feedback, for example referring to Hyland and Hyland (2006) as
well as Liu and Carless (2006), Dippold (2009) suggests that students may not see themselves in
the role of giving feedback. This may be because they “value teacher feedback more highly than
peer feedback” (Dippold, 2009, p.21), because they resent the power relationships it may create,
or because they feel that they lack the necessary knowledge. In her study, she found that students
enjoyed the interactive components of blogging, as well as “the ease of access it offered
compared to conventional ways of submitting coursework” (Dippold, 2009, p.26), while
requiring additional support for developing interaction skills in an online environment as well as
skills to give and utilise feedback. She concludes that it is important to think about why an
educational technology tool is chosen and how it may affect traditional student and teacher roles.
For the aims of active participation, collaboration and peer feedback to be achieved, course
design needs to reflect the importance of participation, often by using grades as motivating
factors, but it is also acknowledged that observing others, an activity that may be referred to as
lurking when talking about online environments, can contribute to learning (Dennen, 2008). For
example, Dennen (2008, p.1631) determines “that lurking is not, as sometimes implied, an
activity of the uninvolved or disengaged”.
Overall, the use of blogs offers teachers and students opportunities to develop online networks,
communities and knowledge, facilitated through writing, reading and commenting (Deng et al.,
2011).
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2.6 Conclusion
The literature search has shown that there is a wealth of information about blogging in the
classroom, with many contributions written in the past decade. It has also narrowed the focus of
the research, both in regards to collection and evaluation of data. It has been established that
technology adoption, integration of technology into teaching, skills development, collaboration
and interaction, and motivation were found to be the key topics in regards to the use of blogs in
second language teaching. In addition, it was felt that most studies did not concentrate on the
impact of technology use on students and tutor, but primarily concentrated on the ways of
successfully integrating technology into teaching.
Based on these findings, it appears that investigating the impact of using a blog on students, the
tutor and the necessary support structures in the described context could serve as a valuable case
study to inform developments in other organisations and settings, while being useful in regards
to future decisions in its immediate context. The exact research questions will be outlined in the
research methodology.
Overall, it can be concluded this research study adds another case study to the subject area by
exploring the creation of a blog in the higher education context in the United Kingdom from both
student and teacher perspectives.
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3. Research methodology
3.1 Introduction
This chapter describes the methodology used in this research project, including details on how
and why it was used. It defines the context of the research, describes the approaches used to
generate and analyse data, and examines the study’s ethics, reliability and validity.
The main questions that needed to be answered as part of this research are outlined in Table 1
below, alongside the chosen methods of data collection. Based on the key topics isolated during
the literature review, they draw on quantitative and qualitative research methods, therefore
requiring a mixed methods approach, which is described in detail below.

Question

Method of data collection

What impact does the use of a class blog have on students’

Questionnaires, interviews

skills development?
What impact does the use of a class blog have on the

Interviews

tutor’s skills development?
What impact does the use of a class blog have on students’

Questionnaires, interviews

motivation?
What impact does the use of a class blog have on the

Interviews

tutor’s motivation?
What impact does supporting a class blog have on the

Reflective account

researcher?
What support is required to support a class blog in this

Questionnaires, interviews,

specific context?

researcher’s reflective account

Table 1: Research questions and chosen methods of data collection
17

3.2 Mixed methods research
A mixed methods approach combines quantitative procedures, or tools, with qualitative methods,
to “[address] both the ‘what’ (numerical and qualitative data) and ‘how or why’ (qualitative)
types of research questions” (Cohen et al., 2011, p.25).
In this study, data was primarily collected through questionnaires and interviews, complimented
by literature searches to inform the design of methods for data collection and the evaluation of
collected data, and other primary sources such as module surveys. The combination of
quantitative and qualitative data collection and evaluation was essential to be able to fully
investigate the impact the blog had on students’ and tutor’s skills development and motivation.
The research approach used in this study primarily relies on qualitative data, but certain
quantitative approaches were required to collect data from the whole sample group.
To address this, a mixed methods approach was adopted, combining qualitative and quantitative
instruments and allowing me, the researcher, to take advantage of the benefits of each of these.
Guided by the research questions, this approach encourages analysis and evaluation from a
variety of angles, therefore “produc[ing] a more complete picture by combining information
from complementary kinds of data or sources” (Denscombe, 2008, p.272).
When dealing with a combination of methods, it is essential that validity and reliability are
maintained throughout the research process, and that the quantitative and qualitative results are
relevant to the research questions (Cohen et al., 2011).
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3.3 Context and participants
This research took place in a UK based university language centre, where I am employed as a
learning resources manager. There are a range of modules and courses taught at this language
centre, focusing on both English language and foreign languages. The foreign language modules
are open to all undergraduate students as elective modules, encouraging students to explore
subjects beyond their core disciplines.
The research participants were the tutor and eleven students of a module focusing on French for
professional purposes, taught during the academic year 2015/2016, namely September 2015 to
June 2016. The module was aimed at undergraduate students with intermediate French language
skills, equivalent to a CEFR level of B1/B2 (Council of Europe, c2014), and concentrated on
developing language skills within a professional context. It could be taken as part of the
university’s French degree programme or as an elective module.
At the end of the first semester, students were assessed through a portfolio of documents, audiovisual tasks and a reflective account. They were also required to contribute to the class blog at
least four times during the semester, primarily by posting drafts and commenting on each other’s
work. Students’ portfolios and blog contributions were awarded a mark out of 90, considering
their written and spoken French, participation on the blog and reflection.
During the first semester of the academic year, the students were invited to take part in this
research study due to their enrolment on this particular language module. It was made clear that
participation in the research was not compulsory, that participants would self-select if they
wished to take part, and could withdraw their participation at any stage.
At the beginning of the module, I attended part of a lesson to introduce the class blog and the
research project. Students were invited to participate in three questionnaires, as well as two face-
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to-face interviews that were used to investigate students’ views on the use of blogs for language
learning further.
The tutor was invited to take part in three face-to-face interviews during the first semester of the
module, in addition to regular interaction and discussions that were required to provide ongoing
support for the blog.
Issues and ideas regarding the blog were discussed with the tutor and language centre’s learning
technologist throughout the module, while developments and initial reflections were shared with
colleagues and peers from other institutions towards the end of the research study.

3.4 Methods
This section describes the tools used as part of this research, namely questionnaires, interviews
and reflection.
Informed consent was sought for both questionnaire and interview participation, during each
interaction. The potential questionnaire and interview participants were chosen through so-called
convenience sampling, meaning that they were chosen because they were available when this
research was conducted (Cohen et al., 2011). Further, it is acknowledged that the study sample is
likely to not be representative of the whole cohort on the investigated module, as participants
were able to self-select if they took part in the questionnaires and interviews.

3.4.1 Questionnaires
Questionnaires, sometimes referred to as surveys, allow collection of data based on a fixed set of
questions. According to Dörnyei (2010), questionnaires are used to measure factual, behavioural
and attitudinal data. The main benefits of questionnaires are the ease of construction,
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administration and processing of responses. Issues may arise if questionnaires are not fit for
purpose, for example by being unclear or collecting data that is not relevant (Cohen et al., 2011;
Dörnyei, 2010).
In the context of this study, the primary interest lies in attitudinal data, such as perceptions,
opinions and interests, relating to students and tutor on this module. Questionnaires were seen as
the most efficient way of collecting data from all students enrolled on the module.
The questionnaires administered to students during the first semester of the module were
designed to collect information on the perceived impact of using a class blog on students’ and
tutor’s skills development and motivation, building on principles stated by Bell (2010) and
Dörnyei (2010). To be able to follow up on questionnaire answers in more depth, students were
invited to take part in face-to-face interviews after each questionnaire.
An initial pre-project questionnaire was made available to students for self-administration,
without the tutor or me being present. Its primary function was to test the robustness of the
questionnaire design (Davis, 2011), as the responses did not form part of the formal research
project, and to establish contact between myself and potential interview participants.
The pre-project questionnaire was created and analysed using Bristol Online Surveys (BOS), a
survey system favoured by the university, and the link to it was made available to students on the
class blog and distributed by e-mail in the third week of the first semester. The benefits of this
approach include privacy and flexibility for the respondents, as they can fill the questionnaires in
without pressure of time or presence of the researcher (Cohen et al., 2011). On the other hand,
drawbacks of self-administered questionnaires include a potentially low return rate and issues
around questionnaire clarity and conditions while the questionnaire is filled out (Brown, 2001).
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The first and second questionnaires, formally part of this research study, were administered
alongside official module surveys to avoid so-called survey fatigue (Porter et al., 2004), and
were partly based on previous module surveys to collect data relevant to course administration.
They were made available to students as paper copies during class time to ensure completion and
avoid low return rates, therefore avoiding difficulties that may have arisen with self-administered
questionnaires. The benefits of group-administration in presence of a researcher or administrator
are that questionnaires can be “completed rapidly and on one occasion” (Cohen et al., 2011,
p.404), that an administrator is available to answer potential queries, and a potentially high return
rate (Cohen et al., 2011; Brown, 2001). Drawbacks of this approach include issues around
respondents feeling compelled into completing the questionnaire and a lack of flexibility (Cohen
et al., 2011).
The first questionnaire administered as part of this research project was paper-based and
administered during the sixth class session of the academic year 2015/2016. It was combined
with an informal mid-term feedback form, and administered by the tutor during class time.
As a result of the high response rate of the first questionnaire, the second questionnaire was also
paper-based and administered during the eleventh class session of the academic year 2015/2016.
It was combined with a formal module survey required by the university, and administered by
the tutor during class time. Throughout the process it was made clear that I was primarily acting
as a student conducting research, but am also employed at the same university.
In regards to data collected from the tutor, it was decided that face-to-face interviews would be
more appropriate than written questionnaires, as any relevant questions could easily be integrated
into topics discussed during the interviews.
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3.4.2 Interviews
Interviews enable the researcher to collect information about people directly, meaning that the
researcher communicates with the interviewee without intermediaries. A structured or semistructured interview follows a list of questions, similar to a questionnaire, whereas an
unstructured or focused interview encourages exploration of topics in a free-flowing manner
(Bell, 2010).
The benefits of interviews include flexibility in levels of formality and structure, as well as
adaptability during the interview process, meaning that topics can be discussed in depth, and as
they arise. Some of the drawbacks of this method include that interviews can be time-consuming
and that issues around bias and anonymity may arise (Cohen et al., 2011; Bell, 2010; Brown,
2001).
As this particular research study was carried out on a small scale, involving a maximum of
twelve participants, interviews were an adequate method to gather data in addition to
questionnaires. The interviews carried out as part of this research project followed a similar
pattern to the questionnaires administered beforehand, and in case of the tutor replaced the
questionnaires completely. This allowed me to follow up and expand on answers given during
the student questionnaires, and especially in case of the tutor interviews, to take advantage of the
flexibility and data richness afforded by face-to-face conversation (Brown, 2001). The interviews
were semi-structured, following a list of broad questions but allowing some flexibility to follow
up on matters arising from previous questionnaires and during the conversation. This approach
enabled the collection of comparable data while allowing the interviewee to expand on topics as
appropriate (Cohen et al., 2011; Brown, 2001; Merriam, 1988).
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One of the main issues in this particular research context surrounds the power relations,
especially during the interviews with students. Due to my role conflict as student and employee
of the university, the power balance could be perceived as highly uneven, which could
potentially affect the discussion (Nunan, 1992). At the same time, there are potential issues
around professional relationships and professional integrity to be taken into account.
Three students agreed to be interviewed and recorded on a one-to-one basis, as part of this
research project. The first set of interviews took place after the first research questionnaire had
been administered to students during the first semester, with follow-up interviews in the middle
of the second semester.
The tutor was interviewed face-to-face on three occasions, to coincide with the timings of
questionnaire administration to students. The interviews with the tutor were recorded and
structured in a similar manner to the student interviews, guided by a list of broad questions to
ensure that all relevant topics were covered while allowing new discussion strands to emerge.
Some student feedback was shared with the tutor in preparation for a joint conference
presentation, which allowed me and the tutor to engage in further reflection.

3.4.3 Researcher’s reflective account
To be able to measure the impact that supporting the tutor and students in the use of the class
blog has had on myself, in my role as researcher, I kept a reflective diary throughout the research
process. This also provided a source of data that could be referred to when additional information
or impressions were required to in addition to data collected from students and the tutor, in order
to alleviate reliability and validity concerns.
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3.5 Data analysis
The collected survey data was structured using Microsoft Excel to allow subsequent analysis for
recurring patterns. The replies collected through the questionnaires provided categorical values,
such as perceived skills development or motivational levels. The data is presented using bar and
pie charts, seen as an accessible way of presenting results derived from descriptive statistics to
the reader (Cohen et al., 2011).
Similarly, the collected interview data was transcribed using a software called Express Scribe
and investigated for frequent topics or patterns. Due to the low number of participants it was
possible to complete these tasks manually, without using specialised software for data analysis.
The key topics outlined in the research questions, as well as any other topics that may have
arisen during the interviews, were highlighted in the transcripts using different colours to mark
comments or sections. This was a way of coding or tagging the data, in order to allow
organisation of the data into key areas, and to be able to reduce the data in order to ensure
relevance (Cohen et al., 2011). The data was subsequently divided into two groups, namely data
provided by students and data provided by the tutor, as well as further separated into topics, such
as skills, motivation and support, topics derived from the data. These themes were analysed
“across the individuals (…) to summarize the data” (Cohen et al., 2011, p.551), while the main
themes were also utilised to relate the results to the research questions and to present them to the
reader.
The third set of data, my reflective log, which was written throughout the duration of the project,
was also analysed in order to recognise recurring patterns or themes. Like the data collected
during the interviews, the data was coded for organisational purposes and summarised.
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3.6 Ethics, validity and reliability
As outlined above, a mixed methods approach was adopted during the process of data collection,
which was also applied during data analysis. This means that different research approaches were
utilised to guarantee validity, reliability and quality of collected data, a strategy also known as
triangulation (Merriam, 1988). In addition, “areas where invalidity lurks” (Cohen et al., 2011,
p.199) were considered and therefore reduced, such as the importance of using suitable statistical
measures for data analysis and “avoiding selective use of data” and bias towards research
subjects (Cohen et al., 2011, p.199).
Further, the ethical guidelines for education research published by the British Educational
Research Association (2011) were adhered to, and consideration was given to the “duty of care”
(Burton et al., 2008, p.50) towards participants, especially when conducting research in the
researcher’s own institution. Internal ethics approval was granted for this project, ensuring that
correct procedures were followed (see appendix).
The questionnaires administered to students provided quantitative as well as qualitative data,
while the interviews and reflective account provided solely qualitative information. Informed
consent from participants was sought at each stage of the research process, and due consideration
was given to the ethical issues raised by Cohen et al. (2011), Dörnyei (2010) and Mason (2002),
in regards to questionnaire and interview design and administration.
To ensure anonymity of research participants, pseudonyms, such as ‘Student 1’, were used when
dealing with participant data to ensure that interview and questionnaire identities could be
matched. Any information that could identify participants clearly, such as details about their
degree courses, has either not been recorded or has been removed. To ensure data security, only
the university’s internal storage systems and approved survey software were utilised.
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Results of this study may not be transferable due to the small sample, but the research process is
designed in such a way that it could be duplicated in similar contexts elsewhere.
It is acknowledged that this research was open to bias, because only one researcher was collating
and investigating the data, with some of the data being collected by the module tutor, who was a
research object in this study at the same time. Steps were taken to ensure that data was not
manipulated or misrepresented, and having considered issues of invalidity, I was able to “ensure
that, as far as possible, invalidity has been minimized in all areas of the research” (Cohen et al.,
2011, p.199). In addition, as the outcomes of the research do not directly affect my work or role,
it can be assumed that it would be counterproductive to try to influence the introduction of blogs
into language teaching at this university.

3.7 Conclusion
The mixed methods approach described above allowed for the necessary freedoms in data
collection that were required to draw information about the perceived motivation and skills
development from the tutor and students on the module. The weaknesses of this approach were
acknowledged and steps were taken to ensure the validity of the research results, which are
shared in the following chapter.
The steps outlined below are required to replicate this research project:

Preparatory stage
1. Find a class and tutor to work with
2. Agree timeframe for research, for example one semester, as was the case in this study
3. Obtain ethics approval
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4. Create and administer pre-project questionnaire, or find another way to establish contact
with potential research subjects

Stage 1 (start)
5. Create and administer the first questionnaire, and consider merging this with any formal
questionnaires to avoid survey fatigue
6. Collate survey data, using descriptive statistics, to be able to follow up in interviews

Stage 2 (shortly after Stage 1)
7. Interview students and tutor for the first time
8. Transcribe interviews to be able to identify any trends or issues
9. Decide on coding descriptors for interview data

Stage 3 (approximately halfway through research time)
10. Create and administer the second questionnaire, and consider merging this with any
formal questionnaires to avoid survey fatigue
11. Collate survey data, using descriptive statistics, to be able to follow up in interviews

Stage 4 (shortly after Stage 3)
12. Interview students and tutor for the second time
13. Transcribe interviews to be able to analyse the data, using coding
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Stage 5
14. Compare and contrast collected questionnaire and interview data
15. Organise data by groups, individuals, themes, research question or instrument
16. Present data using charts, tables or text

Stage 6
17. Analyse data in relation to existing research
18. Consider future research, developments and recommendations
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4. Results and findings
4.1 Introduction
This section describes the data collected as part of this research project, and aims to identify
recurring patterns or themes. The chosen methods of data collection to answer each of these are
shown in Table 1 in the methodology chapter, while the questions that were used to gather this
data from research participants can be found in the appendices. As outlined in the research
methodology, data was collected from students and the module tutor by using questionnaires and
interviews, while the third set of data outlined here is based on the author’s reflective diary,
which was written throughout the duration of the project.

4.2 Responses to the first student questionnaire
As described in the methodology, the first questionnaire was administered by the module tutor
during the sixth class session of the academic year 2015/2016, together with an informal midterm feedback form. Eleven students, meaning the whole module cohort, completed the
questionnaire. The results illustrated in Figure 1 show that most students felt motivated by using
the blog during the module. Students felt that it helped them during their preparations for the
end-of-semester assessment, as shown in Figure 2, and that they valued the feedback that was
given on the blog, as illustrated in Figure 3.
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I FEEL MOTIVATED BY THE USE OF THE BLOG IN THE
MODULE.
Agree

Neither agree nor disagree

Disagree

9% (1)
27% (3)

64% (7)

Figure 1: Students’ responses in regards to motivation (mid-semester)

THE BLOG HELPS WITH MY PREPARATIONS FOR THE
END-OF-SEMESTER PORTFOLIO.
Strongly agree

Agree

Disagree

9% (1) 9% (1)

82% (9)

Figure 2: Students’ responses in regards to portfolio preparation (mid-semester)
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THE FEEDBACK ON POSTS AND COMMENTS ON THE
BLOG IS USEFUL
Strongly agree

Agree

20% (2)

80% (8)

Figure 3: Students’ responses in regards to feedback (mid-semester)

A selection of comments is shared below to illustrate the main themes that could be gleaned from
students’ further comments, including those from the mid-term feedback administered at the
same time as the first questionnaire. These revolved around difficulties with technology that
students had encountered, but also highlighted that students enjoyed using the blog to share their
work and receive feedback.

General comments about use of the blog and technology


"Just how to use it, am not very good at technology"



"technology understanding… getting there…"



"some problems with the blog (difficult to understand)"



"blog maybe seems a bit of a long winded way of doing/submitting and collecting work
together"
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"Blog is really good idea it is just a question of knowing how to use it. Certainly an idea
to continue with"

Comments about blog navigation


"don't get tagging - would be good to keep the homepage as announcements &
homework"



"blog can be a bit confusing with everyone now posting on the main page"



"the blog is difficult to navigate"



"Blog - not user friendly, limited formatting - can only post properly on one page so it
gets messy"

Feedback-related comments


"I like not printing things off & being able to put them on the blog so can get up to date
feedback"



"In a way it's a good thing that we can see what the others have done for help but on the
otherhand [sic] it's quite intimidating that everyone else can see my work."

Specific questions


"how do we upload videos/sound recordings?"



"editing comments?"
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4.3 Responses to the second student questionnaire
This section outlines the results gained from the second questionnaire, which was completed by
seven participants, or 64% of the module cohort. It was administered to students during the
eleventh class session of the academic year 2015/2016, and combined with a formal module
survey required by the university.
All students stated that they were satisfied with their own performance during the module, and
most felt that the blog increased their motivation, as illustrated in Figure 4. Similarly, Figure 5
shows that the blog seems to have been seen as a positive tool for preparing students’ end-ofsemester portfolios. The tasks students said helped them most were writing tasks, such as CV
and letter writing, sometimes following an example given by the tutor. In the final comments
section, one student wrote "Really benefitted from having work back to you before the week
seminar happens – eg [sic] can submit on Tues - get it back on Thurs", highlighting that timely
feedback was seen as another valuable aspect of the blog.

I FELT MOTIVATED BY THE USE OF BLOGS IN THE
MODULE.
Agree

Neither agree nor disagree

29% (2)

71% (5)

Figure 4: Students’ responses in regards to motivation (end of semester)
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THE BLOG HELPED WITH MY PREPARATIONS FOR
THE END-OF-SEMESTER ASSESSMENT/PORTFOLIO.
Strongly agree

Agree

Neither agree nor disagree

14% (1)

14% (1)

72% (5)

Figure 5: Students’ responses in regards to portfolio preparation (end of semester)

The second questionnaire also asked students to state which skills they felt they had developed
through the use of the blog, choosing from a pre-determined list, and being allowed to select
more than one skill. The students’ responses are shown in Figure 6 below. It appears that
students felt that the main skills they had developed were writing, as well as IT and digital
literacy skills.
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Students

Skills development

7
6
5
4
3
2
1
0

Figure 6: Students’ responses in regards to skills development

The following section will explore topics raised during interviews with the students and module
tutor, allowing further exploration of the areas and issues raised in the questionnaires.

4.4 Student interviews
Three students agreed to be interviewed as part of this research study. The interviews were
carried out face-to-face, and followed a semi-structured approach that allowed exploration of a
range of topics. Each student spoke to me on a one-to-one basis on two separate occasions, once
in the middle of the first semester and once during the second semester.

The key topics that were established during the analysis of interview data were:


Student skills



Student confidence



Motivation
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Peer support and interaction



IT issues and support

Student skills
The skills that students felt they had developed can be broadly divided into skills relating to
technology and skills relating to language. In addition to having acquired advanced French
language skills before joining the module, all students that were interviewed had experience of
using social media tools, such as Facebook, and all had read blogs in the past. One of the
students had also used a blog to write about personal experiences.
Overall, students were not confident in their digital skills, but acknowledged that increased
engagement with IT during this module may have helped them to acquire new skills, some of
which they may be able to use in other contexts, such as job applications.
In addition to this, students felt that they had improved their language skills during the module,
especially in regards to using written French in a professional context, although it has been
acknowledged that this was not necessarily a result of using the blog.

Student confidence
Students felt that their confidence had increased during the duration of the module, either
through commenting on other students’ work or through sharing their own work with others and
receiving feedback from the tutor and their peers, both on the blog and in class. It appears that
critiquing other students’ work on the blog was considered courageous, and that some students
considered corrections to be the tutor’s domain or role, rather than their own. For example, one
student said that “actually for me to comment on someone else’s French when my French is fine
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but far from great, that’s quite a, quite a bold move. So that kind of confidence element of that
was, I suppose, a new thing” (Student 1, Interview 2).
As mentioned above, students felt that using technology helped them increase their confidence in
their digital skills. One student stated that they had actively tried to develop their digital skills, in
this case video editing, in order to receive better grades, because “maybe if I did something
different then [the tutor] might be like - oh yeah, you can get some more marks for that” (Student
3, Interview 1). As a result of doing this initially to receive better grades, this student later stated
that they were (Student 3, Interview 2):

less worried about, about how to, well, about showing my work to other
people, I suppose, because we’d done it before. And actually that meant
that in the seminars I was less worried about showing my work to other
people because they may have already seen other work that I’d done on
the blog. Yeah, maybe it made me more confident outside of the blog
because of the blog.

Motivation
Students commented on the perceived benefits of using the blog as a platform for easy sharing
and centralisation of information, as well as the increased pace of sharing and feedback. It
appears that the blog also acted as a motivational tool because it was a different platform or tool
to those used in other modules, which appear to be dominated by the institutional Virtual
Learning Environment (VLE), Blackboard.
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Students said they felt that they benefited from seeing other students’ work by being able to
compare their writing to others on their own level.
One student stated that the inclusion of blog interaction as an assessment criterion forced them to
actively engage with other students’ work and comment on their outputs, while another
mentioned that more interaction may have taken place if students had been encouraged to post
contributions without being required to, saying that “it gets you thinking and interacting with the
blog outside of lessons” (Student 2, Interview 2).

Peer support and interaction
Students mentioned the importance of group interaction and cohesion, the benefits of seeing
others’ work, including tutor comments, for inspiration on how to approach individual tasks, and
the skills required to comment on each other’s outputs. One student highlighted that there was an
element of worry about students copying each other’s work, while another said they benefited
from being able to incorporate other students’ phrases or style of writing into their own work,
finding it “useful to see other people’s work (…) to see what words they’re using, conjugations
they are using” (Student 1, Interview 2).
It appears that students were concerned about being perceived as “big-headed or mean or
thinking they know better” (Student 2, Interview 2), or felt “they weren’t qualified (…). It was
[the tutor’s] job to say whether something was right or wrong, so they lacked confidence”
(Student 2, Interview 2) when commenting on other students’ work, “especially [because] we’re
all friends it [is] a little bit awkward, but (…) if you’re wrong with your correction, then I would
feel really embarrassed” (Student 3, Interview 1).
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To deal with these issues, they came to an informal agreement, using a private Facebook group
that the tutor did not know about, to comment on each other’s work to fulfil the assessment
criteria, having negotiated the terms of engagement outside of the blog and class time.

Support
Students stated that they primarily learned about using the blog through exploration and sharing
knowledge with each other. They said that a formal lesson to introduce the blog and related tools
at the beginning of the module would have been beneficial, but overall they were satisfied with
the support that had been available. In addition, they seemed to be aware that the tutor and I were
learning alongside them, especially in terms of structuring a successful blog for teaching
purposes. Towards the end of the module they seemed to be confident that “now you guys know
sort of how to set it up it can start more effectively” (Student 2, Interview 2), referring to future
modules. They were also aware that the tutor’s digital skills had developed during the module,
stating that “maybe if [the tutor] was more confident with it as well, then, then that would help
us” (Student 3, Interview 1).
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4.5 Tutor interviews
The module tutor was interviewed on three separate occasions. Like the interviews with students,
these interviews were carried out face-to-face and followed a semi-structured approach.
The key topics that were found during the analysis of interview data are:


Tutor skills



Student skills



Motivation



Support

Tutor skills
It was established that at the beginning of the module the tutor possessed basic digital skills,
meaning they regularly used tools such as email and social media. It also meant that the tutor was
learning about using the blog alongside the students, writing in an email to the department leader
in December 2015 that “[a]s I have been learning about blogging alongside them, there there
[sic] have been technical issues but not insurmountable. (…) Students have certainly learnt
digital skills as well as French (as have I!)”. They stressed that this was feasible because students
were being assessed on their French language skills rather than use of technology and digital
skills, while acknowledging that extensive support was required, for example when “I don’t
think it would’ve kept going, you know, at the moment when I had a real dip, when we had the
formatting issues and they couldn’t actually publish (…) I don’t think I could’ve dealt with, you
know, without support” (Tutor interview 3). One issue that came up several times was the need
for ongoing technical support and worries about how this would be maintained at the existing
level.
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Student skills
The tutor outlined the need for the development of students’ employability skills, which include
digital skills, and the wish to give students the opportunity to develop materials that they could
show to employers as part of recruitment processes. It was acknowledged that the tutor’s own
lack of skills may influence the pace at which students’ skills developed, acknowledging that
“they would be going faster if I could go faster” (Tutor interview 2), but that the pace of the blog
appeared to speed up the language learning overall.

Motivation
The tutor was motivated to use the blog with students because they perceived the institutional
Virtual Learning Environment (VLE), Blackboard, as unattractive and “just so slow” (Tutor
interview 1). At the same time, the tutor did not think that it noticeably influenced the level of
their own engagement during the module. The collaborative aspect of the blog was highlighted
as a main motivator for the tutor, and they felt that students were very engaged and motivated to
interact with each other. In addition, the collaborative aspect of receiving support from
colleagues, and being able to access their input and expertise, was emphasised by the tutor,
something that appeared to be missing in other modules.
It was stressed that the heightened pace of feedback and interaction increased the workload for
the tutor and students, while offering simplified and quick access to a central learning platform.

Support
The tutor appreciated the support received from colleagues during the development and running
of this module. As mentioned above, they were worried about sustaining the existing level of
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support, especially once I finish this research study and am required to turn my focus onto other
projects related to my role as learning resources manager. They also mentioned that better IT
skills and more time would be beneficial for teaching this module in the future, explaining that
"[i]t’s a bit hard for me, because I’ve got too much on to be kind of learning new tricks now, but
you know, I’m learning quite a lot” (Tutor interview 1).
The tutor appeared to desire individualised support, and had clear ideas about the materials she
required the learning technologist to create. Despite this, there seems to be a disconnect between
what is desired and what is delivered, partly because there appear to be assumptions about
audience needs, meaning that the tutor assumes they know which formats of instructional
materials students prefer to access.
The tutor concluded that it may have been useful to introduce the blog to students more formally,
meaning during a class session, to familiarise them with the technology and expectations. They
acknowledged that several issues arose during the module, which were not apparent at the
beginning, and therefore could only be addressed when they occurred.

4.6 Research diary
My reflective diary shows that the main skills developed during this project were perceived to
be:


Administration of a blogging platform, or WordPress site



Delivery of technical support to colleagues and students



Increased awareness of module development, including development of learning
materials
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The main issues encountered were:


Ongoing issues around formatting and how to set up the blogging platform to deliver
what the tutor wanted, which required various changes through the module



Lack of knowledge about how to support colleagues, in this case the module tutor, to
develop digital skills and confidence in order to use technology in teaching



Workload and time management, referring to the additional work required as part of this
research study, in addition to my professional role in the organisation



Role conflict, as this study was not part of my current day-to-day role in the institution

Overall, I feel that this study has improved work relationships between myself, the module tutor
and the language centre’s learning technologist. I believe that a community of practice (WengerTrayner and Wenger-Trayner, 2015) has been established that allows the exchange of ideas,
resources and skills, beyond the described study. Further, I realise that conducting this research
challenged me to step out of my traditional role as resource manager and get actively involved in
training colleagues and students, while expanding my own skills set. For the future, this may
mean that I will be able to get involved in wider reaching projects in my own institution, building
on the experience of conducting this research project, and being able to assess others’ support
needs more effectively.
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5. Discussion of findings
5.1 Introduction
This section concentrates on the analysis of the data collected as part of the research project, and
is further aimed at evaluating the usefulness of this study and its findings. It will be divided into
sections discussing the impact of the blog on students and the module tutor, as well as a section
on support. The discussion will be framed by the initial research questions as well as the existing
literature.
The findings outlined in the results section above show that both students and the tutor felt that
they had developed new skills and confidence. It also appears that the students felt motivated to
use the blog for the tasks allocated by the tutor, while the tutor felt that the blog was useful for
communicating with students and giving feedback on their work.
This section aims to combine the results from the questionnaires and interviews in order to
explore the impact of the blog on skills, motivation and support mechanisms in relation to
previous studies and existing literature.

5.2 Students
In line with the literature, it was observed that students felt that the blog was an innovative tool
to be used in this module and within their degree courses. It offered them opportunities to
develop their writing skills in French, as well as exploring technology to further develop their
digital and digital literacy skills. For example, it was found that writing on the blog increased
students’ audience awareness and encouraged them to reflect on the styles of language, or
registers, and genres they observed and used. Figure 6 shows that the main skill students felt they
had developed was writing, closely followed by digital and digital literacy skills, as well as
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independent learning and reading skills. These findings reflect some results from previous
studies (Neira-Piñeiro, 2015; Said et al., 2013; Fageeh, 2010; Montero-Fleta and Pérez-Sabater,
2010; Noytim, 2010; Pinkman, 2005), some of which had primarily concentrated on the
development of reading and writing skills. Therefore, it can be confirmed that blogging lends
itself to the development of writing skills in particular, which are required by students and
language learners (Smith, c2016; Open University, 2013; Montero-Fleta and Pérez-Sabater,
2010; Pinkman, 2005; University of Kent, no date), but can also facilitate development of other
skills, such as digital and independent learning skills.
The students who took part in the research stated that they were motivated to post on the blog
because participation was part the assessment criteria. This is a strong motivating factor linked to
expectancy theories (Tyler, 2007; Dörnyei, 1994) that was also observed by Montero-Fleta and
Pérez-Sabater (2010) and Churchill (2009). In addition, the blog was used to share homework
with the tutor, whose feedback they valued, and whom they required to act as an expert,
especially in regards to language matters. This is to say that the interviews with students showed
that they expect the tutor to be the “more capable [peer]” (Vygotsky, 1978, p.86), meaning that
they expected the tutor to be “knowledgeable and confident” (Aubrey and Riley, 2016, p.108) as
well as able to effectively scaffold students’ learning and help them develop their skills. This
reflects findings from other studies, some of which are referred to by Dippold (2009), suggesting
that students may not see themselves in the role of giving feedback, either because they “value
teacher feedback more highly than peer feedback” (Dippold, 2009, p.21), because they resent the
power relationships it may create, or because they feel that they lack the necessary knowledge.
This does not mean that students did not cherish the opportunity “to explore and discover in the
learning process” (Aubrey and Riley, 2016, p.108), something that Bruner established as
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important in his educational works (Bruner, 1960; Wood et al., 1976). This is something that was
revealed in some of comments students made during interviews, for example when discussing
how the group had established rules of interaction on the blog, using a private Facebook group. It
can therefore be established that the tutor acted as facilitator and created a learning environment
that allowed learners to discover patterns of language by themselves, either by observing other
students or seeing example documents, such as CVs, in the target language. The tutor’s
comments on students’ contributions to the blog further provided scaffolding, while allowing
students to develop their own learning.
As mentioned above, it is often assumed that students already possess many of the skills required
to succeed at university (Elmes, 2016; Beetham, 2014, Hourigan and Murray, 2010). This is an
issue that has been raised in a similar shape by Knowles in relation to adult learners (Aubrey and
Riley, 2016; Knowles et al., 2012), meaning that it is important that learners’ previous
experiences should be taken into account when developing teaching strategies, learning
environments and considering learners’ motivations. For example, the data collected for this
study also showed that students were not as confident in using digital technologies as I had
assumed, but were motivated to develop their digital skills, as they realised these may be useful
to them, for assessment and employability reasons.
Equally, new ways of working were encouraged by the tutor, to ensure that learning materials
were student-centred, meaning relevant and engaging, points previously raised by Tapscott
(2009) and Stanley (2013), amongst others. At the same time, the increased pace and frequency
of student-tutor interaction was perceived as beneficial by the tutor and students, “giv[ing] the
[teacher] the possibility to establish a different kind of rapport with and among their students”
(Arena, 2008, p.3).
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These findings further confirm that “learning is socially interactive” (Aubrey and Riley, 2016,
p.52), a notion supported by constructivist theories, such as those developed by Vygotsky (1978)
and Bruner (Wood et al., 1976), which established that collaboration and interaction is important
for learning.

5.3 Tutor
The study’s findings, based on the collected data, suggest that the tutor found the blog to be a
useful tool for communicating with students and offering them an increased level of interaction
and feedback, while developing the tutor’s digital skills. At the same time, the interviews with
the tutor emphasised the importance of relevant staff training, previously highlighted by Stanley
(2013) and University of Leeds (no date), and the need for good time management and access to
adequate support, as emphasised by Pacansky-Brock (2015), Bennett (2014), and Hourigan and
Murray (2010). In addition, the primary reasons for using a blog in this particular module appear
to be the perceived unsuitability of Blackboard, and the perceived benefits of the platform to
encourage collaboration. These issues link closely with the motivational reasons for using a
blogging platform, or any technology, and may be explained by referring to the Technology
Acceptance Model (Venkatesh and Bala, 2008), illustrated in Figure 7. This framework shows
that perceived usefulness and ease of use can greatly affect technology adoption, and is
influenced by a range of conditions, such as social influences, which are ignored here due to not
being immediately relevant to this discussion.
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Figure 7: Theoretical framework of Technology Acceptance Model (Venkatesh and Bala,
2008, p.276)

The development of the tutor’s digital skills can further be related to Bennett’s Digital
Practitioner Framework (2014), shown in Figure 8 below, which can offer an explanation and
guide for tutor motivation and skills development. The framework includes four levels of ability
and confidence in using technology-enhanced learning (TEL), starting with access to technology
and culminating in fully embracing technology in every aspect of their role.
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Figure 8: The Digital Practitioner Framework (Bennett, 2014, no pagination)

Similarly, a model aimed at explaining levels of technology use in the classroom was developed
by Puentedura (no date). His SAMR model, illustrated in Figure 9, defines four levels
concentrating on the purposes of technology used for in the classroom, and outlines how these
affect task design. It can be established that the tutor in the study described here primarily used
technology to enhance teaching and learning by using a blog for augmentation. For example,
they encouraged students to use the blog instead of handing in their homework on paper, and
added opportunities for peer feedback as well as increased interaction between tutor and students
during the module.
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Figure 9: SAMR model (Puentedura, no date, no pagination)
In response to Puentedura’s SAMR model, Roberts (2013) developed the TECH model, which is
shown in Figure 10 below. Instead of focusing on tasks, the TECH model concentrates on the
teacher, students and their behaviours, and “combine[s] the technology progression of SAMR
with a progression toward student centered learning” (Roberts, 2013, no pagination). Again, it
can be established that the tutor primarily used the blog for learning and teaching enhancement.

Figure 10: TECH model (Roberts, 2013, no pagination)
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Comparing my insights from talking to the tutor during the project to the Digital Practitioner
Framework (Bennett, 2014), I believe that the tutor has gained more skills than they are aware
of. This is to say that the tutor already has a firm grasp of the skills level (“I can”) of Bennett’s
model (2014), and has adopted some of the outlined practices, for example facilitation of
learning and evaluation of professional practice. They may now be required to change their
attitude to progress further, meaning that the tutor needs to be “willing to invest time in
exploring and evaluating” (Bennett, 2014, no pagination) technologies for educational purposes
to be able to better utilise technology in their teaching. This may be an issue as the interview data
shows that while the tutor appreciated the collaborative aspects of the blog, primarily for the
benefits of students, concerns were raised about the time and effort that was required from the
tutor to make this approach a success. In some of the literature reviewed above, this is an issue
that has been highlighted, leading to the conclusion that the additional tasks that arise when blogs
are successfully integrated into teaching need to be taken into account when considering tutors’
workloads and making decisions about institutional support. For example, Hourigan and Murray
(2010) describe a range of teacher activities that were observed during a study involving
reflective bloggings tasks, illustrated in Figure 11. Some of these were deemed specifically
connected to the introduction of blogging to the curriculum, such as additional administrative
duties, technical support and digital content management, all of which were seen to be timeconsuming. In the context described here, I dealt with some of these tasks, such as providing
technical support to students and managing the technical side of the blogging site, therefore
sharing the workload with the tutor. This shows that the workloads of several colleagues, not
only the tutor, may need to be considered in this particular context when making decision about
future provision and use of class blogs.
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In addition, the literature review showed that academics and teaching staff were found to engage
less with technology if they had no personal motivation to do so, for example through need or
expectancy (Birch and Burnett, 2009; Tyler, 2007; Mar-Molinero and Lewis, no date). This is
another issue that should be addressed when developing strategies for the integration of
technology into teachers’ workloads.

Figure 11: Description of teacher activities (Hourigan and Murray, 2010, p.215)
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5.4 Support
The tutor and students agreed that a formal introduction to the blog and related tools at the
beginning of the module would have been beneficial, in addition to the short introduction during
an early class session. Students did not follow the offer of formal session when formally
suggested, but sometimes contacted myself and the learning technologist with individual
questions. In addition, students appear to have dealt with most issues within their group, helping
each other in order to solve problems and achieve concrete goals. Overall, the tutor and students
appear to be satisfied with the support that was available during the module, aware that we were
all learning about using a blog for teaching and learning together.
As mentioned above, the tutor appreciated the support received from colleagues during the
development and running of this module, and had concerns about the sustainability of this
support once I finish this research study and am required to turn my focus onto other projects
related to my professional role as learning resources manager. During this research project I
invested time outside my usual workload to support this module, something that currently lies
outside my professional remit. Therefore, issues I can envisage for the future include ongoing
role conflict if I remain involved in supporting this module, as well as issues in regards to
workload, especially if supporting this module is not formally included in my role.
The need for adequate support for students and teachers when introducing technology into
teaching and learning has been highlighted by Pacansky-Brock (2015), Bennett (2014), and
Hourigan and Murray (2010), amongst others. Similarly, King and Boyatt (2014) as well as
Bruner (1967; 1960) stress that it is important that educational institutions create cultures that
encourage teachers and students to learn, meaning that strategies and policies need to be put in
place to encourage changes in practice. While institutional strategies are important, more specific
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support can be an issue. For example, Godwin-Jones (2015, p.11) states that “the likelihood [is]
that there will be institutional support for LMS [learning management system] use, but not for
other software or online services”. In the context of this study, a platform was chosen that is
supported by the university (University of Leeds, 2013; c2016b), and the institution actively
encourages staff and students to engage with digital technologies (University of Leeds, no date),
while offering relevant software and hardware, as well as training. Individual departments have
created strategies that outline how learning and teaching can be supported, something that
Pacansky-Brock (2015) states “must be understood as a dynamic process that needs to adapt to
the changing needs of instructors”. This links closely to the importance of facilitating the
development of learner independence, meaning that dependent learners need to be supported to
become independent learners, as outlined by Knowles et al. (2012).
In this study, this was not just important when thinking about the development of students’ skills,
but also in relation to the tutor, who was learning about using the blogging platform for teaching
at the same time as facilitating learning for the students on the module.
In addition, supporting this module required me to actively reflect on how I was supporting the
tutor and students, and to which aims. When accepting this project, I had not fully considered the
amount and level of support that would be required by the tutor, which at times caused some
time management issues, while also not having fully considered which kind of support students
may require from myself, the tutor and the learning technologist. This is to say that due to my
lack of understanding in regards to module development I was not able to advise the tutor
effectively, meaning to fully extract what the tutor wanted while being aware of what the best
way to deliver this may be. As mentioned above, some of the tasks outlined in Figure 11 were
fulfilled by me rather than the tutor, such as providing technical support to students and
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managing the technical side of the blog. The collected data indicates that students expected the
tutor to be able to scaffold their learning and skills development throughout the module.
According to Wood et al. (1976), scaffolding requires someone to guide the learning process,
meaning that this person needs to be more knowledgeable about the steps required to reach the
learning goal. In order to provide this level of support to students, I believe that the tutor needs to
develop the necessary digital skills, rather than relying on available support from myself or the
learning technologist. Referring to the Digital Practitioner Framework illustrated in Figure 8
(Bennett, 2014), it can be established that support provided by myself and the learning
technologist can help the tutor with access to technology as well as skills development. Any
additional steps towards becoming a digital practitioner, highlighted as so-called practices and
attributes, require a change in attitude and behaviours, meaning that the tutor is required to
develop behaviours that involve decision making about why and how technology is used,
including potential changes to existing working practices. These changes can be influenced by
others, for example “[o]ne approach would be to challenge someone’s behavior by providing
new information” (Pickens, c2016, p.50) or to “demonstrate something that’s (…) genuinely
going to make life easier” (King and Boyatt, 2014, p.1275). Referring to the Technology
Acceptance Model shown in Figure 7 (Venkatesh and Bala, 2008), it can be assumed that
changes in perceptions need to be recognised as necessary by the tutor, and supported by the
institution, in order to establish behavioural change as well as new ways of working and
supporting students (King and Boyatt, 2014). This, in turn, could enable the tutor to develop the
necessary skills, confidence, characteristics and practices to become a digital practitioner, as
described by Bennett (2014).
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6. Conclusion and recommendations
“I think [the blog]’s got potential but I think the current format is quite limited.”
(Student 2, Interview 1)

6.1 Conclusion
The research conducted for this study appears to show that the use of a blog had a positive effect
on students and tutor, as well as my own skills, attitudes, perceptions and behaviour. It has been
found that all participants felt that they had developed additional skills and slightly increased
their confidence in either using digital tools or language. The research reflects the findings from
previous studies, especially in relation to students, adding another case study to the existing
literature.
It can be established that the first five research questions, outlined in Table 1 and directly
relating to the impact that blog use has had, have not been answered in a way that allows
generalisation. This is to say that while the results show that an impact on skills development and
motivation has been made, there is scope for additional research into the impact and effects that
the introduction of technology may have on students, as well as tutors and others who support
the introduction of educational technology. However, sufficient data was collected to
recommend practical developments, especially in the immediate context of the study.
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6.2 Recommendations for practice
It has been established that a lack of knowledge and confidence about the opportunities that
technology and e-learning may add can hinder their successful integration into teaching. In this
study’s context, it appears that technology was successfully integrated into teaching because of
the support that was available to the tutor and students throughout the module. It is suggested
that the module should be repeated in a similar form in the next academic year, with slight
amendments to the technology that is used, as well as the roles of the team involved to guarantee
sustainability.
It appears that some issues, such as the ability to provide adequate scaffolding for the
development of digital skills, may be alleviated by ensuring that the tutor is confident in their
skills relating to the technology tools that are used. This necessary confidence may be increased
by providing suitable training and institutional support (King and Boyatt, 2014; Stanley, 2013;
Birch and Burnett, 2009), especially as necessary institutional strategies are in place already
(University of Leeds, no date; 2013), and access to appropriate technology is guaranteed. These
ensure that the tutor can access any necessary training as part of professional development
initiatives, while providing a basis for cultural change (Tyler, 2007).
Based on Bennett’s Digital Practitioner Framework (2014), as well as ideas outlined by others
such as Godwin-Jones (2015), Hourigan and Murray (2010) and Dippold (2009), it is suggested
that the following steps will allow the tutor to develop necessary skills, practices and attitudes to
become a digital practitioner:


Increase tutor confidence through tailored training programme, ensuring that individuals’
needs are considered and met, and leading to the tutor being able to provide technical
support to students.
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Consider roles of tutor and students, including how use of technology inside and outside
the classroom may affect these.



Introduce models such as the Technology Acceptance Model (Venkatesh and Bala,
2008), TECH (Roberts, 2013) and SAMR (Puentedura, no date) to guide decisions about
module design, namely resources, learning outcomes and assessment, to allow the tutor to
consider in detail which technologies may be useful, and to decide which ones should be
used for which reasons. This will also facilitate more clarity about learning outcomes
when presenting benefits of choosing the module to students.



Utilise the contacts and interactions taking place within the community of practice
(Wenger-Trayner and Wenger-Trayner, 2015) that has developed for reflective
engagement with technology, as well as exploration of appropriate tools and
opportunities.

In order to facilitate the development of digital practices and skills in tutors and students,
colleagues supporting this or any similar future projects need to:


be aware of student need, resource and assessment design to be able to advise on
appropriate technologies, including opportunities and potential issues



be able to tailor training to tutors’ and students’ perceived and actual needs



be able to clearly define roles and responsibilities, so that informed decisions about levels
of support can be made, including need for sustainability

Overall, it can be established that no major changes are necessary, but that slight changes will
benefit both the tutor and students of this particular module.
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6.3 Recommendations for future research
This study has shown that some changes could generally improve the use of blogs in language
learning and teaching, especially in regards to training, attitudes and perceptions. The research
undertaken here established that while showing that an impact on motivation and skills was
made, it remained unclear what this impact entailed in detail. It is suggested that further research
may benefit from the inclusion of a control group that does not have access to a blog during the
module. This is seen as useful for comparison of the groups’ module grades, as well as
individuals’ perceptions and needs, and may show the kind of impact the use of blogging could
have on language learning and teaching.
In addition, further research into motivation would be beneficial, including practical suggestions
on how to motivate teachers to use technology more effectively to enhance teaching. This may
be especially relevant in light of the Teaching Excellence Framework, which is due to be
established in the UK’s higher education sector (House of Commons Business, Innovation and
Skills Committee, 2016) within the next year.
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8. Appendices
8.1 Internal ethics form
8.2 Information and consent form (anonymised)
This research project will be conducted from October 2015 until September 2016 and it is hoped
that an insight can be gained into the use of blogs in language learning modules, including
impact on motivation and skills development. It will form part of my Critical Study, to be
submitted for the MA Technology, Education and Learning at the School of Education at the
University of Leeds.
To gain sufficient data I will ask students to fill in three surveys over the course of one term and
also invite them to be interviewed about their views and experiences in regards to blogging in the
language classroom. I will also interview tutors who use blogs in their language teaching, to gain
an insight into their views and experiences. These interviews will take approximately 90 minutes
in total and will be recorded, if you allow this.
As an employee […] [link to personal profile], I will share the results in an anonymous form
[…]. It is hoped that the research will benefit students by providing information about use of
technology for language learning at the University.
Participation is entirely voluntary and anonymous. All data will be treated confidentially and
participants can withdraw without explanation at any stage of the research process. By
submitting this questionnaire you are giving the consent for the information you provide to be
used in this project. You are also giving permission for the anonymised results to be published
externally.
If you would like further information about the project, please contact Carolin Schneider at
ed14cs@leeds.ac.uk.
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I consent that the information I give during this interview can be used for research purposes and
results can be published as part of the researcher’s MA study and externally.

Name

Role

Signature

Date
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8.3 Surveys
The sections below list the questions included in each student survey or questionnaire. The
surveys were administered during the first semester of the academic year 2015/2016.

8.3.1 Pre-project survey
This survey was administered in Week 3 of the academic year 2015/2016. The link to the survey
was posted on the class blog, shared on the VLE and by email. Participation was also encouraged
by the tutor in class.

Pre-project survey questions
1. Module code:
2. I understand that my responses are voluntary and that my involvement is not part of the
course.


Yes.



No.

3. I would be happy to be interviewed about my experience of using online tools in this
module. This would take a maximum of 60 minutes on two separate occasions.


Yes.



No.

3a. If you are happy to be interviewed, please add your name and email address.
4. I use the following online tools (please tick all that apply):


Blogs, e.g. reading, commenting, writing



Social media platforms, e.g. Facebook, Twitter
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Collaborative tools, e.g. Dropbox, Google docs



Forums and chats, e.g. reading, commenting



Organisational and productivity tools, e.g. Google calendar, Evernote, Trello



Presentation tools, e.g. Prezi



Language learning tools, e.g. Duolingo



None of these



Other (please expand below)

4a. If you ticked ‘other’, please expand.
4b. Out of the tools listed above, I use the following tool most frequently:


Blogs, e.g. reading, commenting, writing



Social media platforms, e.g. Facebook, Twitter



Collaborative tools, e.g. Dropbox, Google docs



Forums and chats, e.g. reading, commenting



Organisational and productivity tools, e.g. Google calendar, Evernote, Trello



Presentation tools, e.g. Prezi



Language learning tools, e.g. Duolingo



Other

4c. I had already used blogs before starting this module.


Yes.



No.

5. I use these tools


daily.



more than twice a week.
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weekly.



more than twice a month.



less than that.

6. I use them (please tick all that apply):


on a mobile device, e.g. laptop, phone, tablet.



on a desktop computer

During the module I want to develop the following skills (please tick all that apply)


Reading



Writing



Listening



Speaking



Independent learning



IT and digital literacy



Critical thinking



Employability

7. Online tools, such as blogs, can support language learning.


Yes.



No.

8. I would like my tutor to suggest online tools to support my language learning.


Yes.



No.

9. Any other comments?
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8.3.2 Student survey 1
This survey was administered in Week 6 of the academic year 2015/2016. The survey was shared
in class and combined with an informal mid-term feedback form created by the tutor.

Survey 1 questions
1. I feel motivated by the use of blogs in the module.


Strongly agree.



Agree.



Neither agree nor disagree.



Disagree.



Strongly disagree.

2. The blog helps with my preparations for the end-of-semester portfolio.


Strongly agree.



Agree.



Neither agree nor disagree.



Disagree.



Strongly disagree.

3. Do you require any further support in the use of the blog? Please give details.
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4. The feedback on posts and comments on the blog is useful.


Strongly agree.



Agree.



Neither agree nor disagree.



Disagree.



Strongly disagree.

5. The support for the development of my grammatical skills is pitched at the right level for
me.


Strongly agree.



Agree.



Neither agree nor disagree.



Disagree.



Strongly disagree.

6. Please add any other comments.
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8.3.2 Student survey 2
This survey was administered in Week 11 of the academic year 2015/2016. The survey was
shared in class and combined with the formal module survey required by the university.

Survey 2: end of term 1
The first part of the following questionnaire is concerned with overall feedback on the module;
the second part is concerned with gaining an insight into the use blogs in language learning
modules.

Module survey
End of semester module evaluation 2015-16
Your views are important to us so we would be grateful if you would complete the following.
The results of this questionnaire are used by tutors to reflect on their teaching and to develop the
module for future years.
For the questions below, please tick the response that most accurately reflects your opinion.
There is space for you to add a comment if you wish.

1. Structure and organisation
1. The aims of the module were made clear at the beginning.


Strongly agree.



Agree.



Neither agree nor disagree.



Disagree.
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Strongly disagree.

2. The module is well-organised and clearly structured.


Strongly agree.



Agree.



Neither agree nor disagree.



Disagree.



Strongly disagree.

3. The assessment criteria were made clear.


Strongly agree.



Agree.



Neither agree nor disagree.



Disagree.



Strongly disagree.

2. Content and delivery
4. The content is interesting and stimulating.


Strongly agree.



Agree.



Neither agree nor disagree.



Disagree.



Strongly disagree.

5. The teaching is of high standard.


Strongly agree.



Agree.
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Neither agree nor disagree.



Disagree.



Strongly disagree.

6. The tutor is enthusiastic about the module.


Strongly agree.



Agree.



Neither agree nor disagree.



Disagree.



Strongly disagree.

3. Tutor support
7. Sufficient guidance is available from the tutor when needed.


Strongly agree.



Agree.



Neither agree nor disagree.



Disagree.



Strongly disagree.

8. The tutor gives clear feedback on my performance.


Strongly agree.



Agree.



Neither agree nor disagree.



Disagree.



Strongly disagree.

4. Overall: please complete the following statements.
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10. What I enjoy about this module is…
11. If I have a difficulty with this module, it is…

5. Use of blogs on the module
The following section is not compulsory. If you wish to end the survey here, please scroll
down and click 'finish'.
The purpose of the questionnaire is to gain an insight into the use of blogs in language learning
modules, including impact on motivation and skills development. It will form part of a research
project conducted for my Critical Study, to be submitted for the MA Technology, Education and
Learning at the School of Education at the University of Leeds.
As an employee of the University, I will also share the results in an anonymous form with the
Language Centre and School of Languages, Cultures and Societies. It is hoped that the research
will benefit students by providing information about use of technology for language learning at
the University.
The research project involves two further surveys, as well as interviews with
participants/volunteers, and will be conducted from October 2015 until September 2016.
Participation is entirely voluntary and anonymous. All data will be treated confidentially and
participants can withdraw without explanation at any stage of the research process. By
submitting this questionnaire you are giving the consent for the information you provide to be
used in this project. You are also giving permission for the anonymised results to be published
externally.
If you would like further information about the project, please contact Carolin Schneider at
ed14cs@leeds.ac.uk.
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12. I understand that my responses are voluntary and that my involvement is not part of
the course.


Yes.



No.

13. I would be happy to be interviewed about my experience of using online tools in this
module. This would take a maximum of 60 minutes on two separate occasions.


Yes.



No.



If you are happy to be interviewed, please add your name and email address.

14. I felt motivated by the use of blogs in the module.


Strongly agree.



Agree.



Neither agree nor disagree.



Disagree.



Strongly disagree.

15. The tasks and instructions were clear.


Strongly agree.



Agree.



Neither agree nor disagree.



Disagree.



Strongly disagree.

16. The blog helped with my preparations for the end-of-semester assessment/portfolio.
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Strongly agree.



Agree.



Neither agree nor disagree.



Disagree.



Strongly disagree.

17. What type of task helped you the most to prepare for the end-of-semester
assessment/portfolio.
18. The blog helped me to develop the following skills (please tick all that apply):


Reading



Writing



Listening



Speaking



Independent learning



IT and digital literacy



Critical thinking



Employability

19. I am satisfied with my own performance.


Yes.



No.

20. Please add any other comments.
Thank you for your contribution. If you would like further information about the project, please
contact Carolin Schneider at ed14cs@leeds.ac.uk.
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8.4 Interviews
8.4.1 Interview questions: first round of student interviews
These interviews were held in the language centre at the beginning of December 2015. Three
students participated.


Outline research if necessary



Experience of using blogs and social media before starting the module?



Other modules that use blog or social media? Formally, informally? Do you like it?



Do you use VLE? Actively or when required? Do you like it?



Has your approach to the module blog changed since first using it? How did you feel
when you first started using it?



Do the tutor’s comments help you? Would you prefer them on the blog/on paper?



Do you feel ‘self-conscious’/aware when you post your work? (Do you know your
module group well?)



Which skills do you think you develop most during the module, and does the blog help
you?



Do you think you will carry on blogging after the module’s finished?



How could we have helped you better, or could we have helped you better
technologically? (confidence?)
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8.4.2 Interview questions: second round of student interviews
These interviews were held in the language centre between the middle of March and the end of
April 2016. Three students participated.


Outline research if necessary



Experience of using blogs and social media before starting the module? (if not discussed
before)



Did you enjoy using the blog?



What motivated you to use the blog, if anything?



How did you use the blog to prepare for the portfolio? (aggregate, synthesize)



Did you develop any new skills? Which skills? E.g. reading, writing, listening, speaking,
critical thinking, employability, independent learning, digital skills? Language
development?



How might you use these skills in the future?



How do you feel about commenting on each other’s work? (collaboration, engagement)



Would tutor feedback have been more useful on the blog/shared publicly?



What was the best thing about using the blog? The worst?



Have your feelings/opinions towards using the blog changed since the beginning of the
semester?



Tell me about blog use since we last spoke (if we have met before).



Do you think you will carry on/start blogging after the module’s finished?



How could we have helped you better, or could we have helped you better
technologically? (confidence?) (if not discussed before)

88

8.4.3 Interview questions: tutor interviews
First tutor interview prompts


Which online tools do you use?



What is you main reason for using blogs with students?



Which skills do you want students to develop?



Problems when setting up the blog, what other support is needed

Second tutor interview prompts


Are students are using the blog in the way you expected?



Are you satisfied with how students and you yourself use the blog?



Talk about changes in setup that have occurred



Would a change of how the blog is used be beneficial?



Tutor and student engagement



Do you need additional technical support at this stage?



Any other comments?

Third tutor interview prompts


Some students on the course use the VLE a lot, while others don’t. Have you found a
difference of their attitude towards the blog?



Feedback suggests that students are positive towards using the blog, and that it helps
them to prepare for the end-of-semester portfolio. Main issue raised is formatting, which
we are aware of already. Any comments?
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Students shared that they have developed the following skills: French in context, which
‘voice’ to use in which context, technical skills, confidence to use technology



Students saw blog as somewhere to share resources, ideas – easier to use than VLE or
email (‘can get lost’)



Students shared that they liked the comments you (as tutor) made on their work, mainly
handwritten and in class.



Where you self-aware, e.g. regarding your skills and learning? Students learning
alongside you?



How could I/tech team supported you better?



What would you do differently next time?



Link more to self-access centre? (inductions, etc)

Problems we talked about previously


Accents (technical issue)



Can’t find people’s individual contributions



Tasks and pages need to be joined up

Going back to previous interviews


We agreed students require guidance – did we give enough? For you and them?



Are you happy with the pace of the blog use/project?



How engaged did you feel?

Assessment


“proof is in the pudding” – expand?
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